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ABSTRACT 

 

In the article, improving foreign language pronunciation relating to native language is 

discussed based on Lingua-didactics. Lingua-didactics is a comprehensive topic studied by 

many linguists. Based on their scientific and practical considerations, they have given different 

definitions, taking into account the similarities and differences between the linguistics of other 

disciplines. 
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INTRODUCTION 

 

Lingua-didactics is a comprehensive topic studied by many linguists. Based on their scientific 

and practical considerations, they have given different definitions, taking into account the 

similarities and differences between the linguistics of other disciplines. Lingua-didactics is 

derived from the Latin words lingua, meaning "language," and Greek, didactics, meaning 

"teaching." 

 

LITERATURE REVIEW AND METHODOLOGY 

 

The term was first coined by Russian linguist N. Shansky, who argued that the subject was 

intended to study the problems of language teaching. Lingua-didactics is a term used to 

describe the study of both theoretical and methodological problems of language teaching. 

Literary didactics in the true sense of the word is also somewhat confused with the tasks of 

methodological science, for example, theoretical and practical methods, teaching objectives, as 

they cover many parts of the language teaching process. Scientific research also uses the term 

lingua-methodology, which is synonymous with the concepts of lingua-didactics and 

methodology. M. Lvov explains the term in his book "Dictionary - a guide to the methodology 

of the Russian language" - a method of teaching the native language or a foreign language, 

which is often used in lingua-didactical articles and in the teaching of Russian in national 

schools methodology ”. V. Beldiyan first used the term didactic linguistics in a similar sense 

to the word lingua-didactics, and later used only the term didactic linguistics. It is not difficult 

to see here that the scientist meant that teaching and learning, that is, the theory of education 

(didactics) is primary, and language is secondary, because didactics refers to the subjects taught 

in all secondary and higher education institutions (sciences). 

 

In our next example, V. Beldiyan states that he used the terms lingua-didactics and didactics 

interchangeably, but later learned that they were different. In the current state of science, new 

scientific directions formed at the junction of sciences become an independent branch of 

science and this process takes place due to the integral connection of a new scientific direction 
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or field of science with other sciences (related or not related). There are a lot of similar 

processes. 

 

The twentieth century, in particular, was a time of new natural sciences. For example, the 

relationship between language levels and stylistics has given rise to a number of linguistic 

disciplines commonly known as level stylistics or source stylistics. Effective use of the laws 

and methods of lingua-didactics and methodology in teaching English to students of the Uzbek 

audience is the shortest way to achieve this goal. What are the tasks and objectives of linguistics 

and methodology in teaching English to the Uzbek audience, especially in the pronunciation 

layer? Phonetics is the beauty of foreign language knowledge and skills. Any knowledge 

gained is reflected only in the correct and fluent pronunciation. This raises the question of what 

is the field of phonetics and what are its objects, goals and aspects. The object of phonetics is 

the sound side of language, the phonetic structure. The phonetic side of a language includes 

units such as speech sounds, syllables, accents, tone (intonation, melody). The purpose of 

phonetics is to study the physical-acoustic, anatomical-physiological and linguistic-functional 

bases of phonetic units, to determine their role in language. This goal defines the following 

tasks: a) to study the laws of formation of units such as sound, stress, melody; b) to acquaint 

students with the above laws and scientific-theoretical ideas about these laws; d) identify and 

respond to controversial issues related to the phonetic-phonological system; e) developing 

students' phonetic analysis skills; give students a brief overview of phonetic phonologists 

working in the field. 

 

The functions of phonetic units in language are as follows: 1) formative function. This involves 

the participation of phonetic units in the structure of words or morphemes, or as a building 

material in the structure of speech and speech. Supersegment units such as melody, melody, 

pause, etc., are involved in the construction of speech or in the composition of speech as a 

masterpiece: the peculiar intonations of pronouns, interrogatives and commands, the melody 

in poetic verses are examples of this; 2) identifying function. This implies that the phonetic 

units in a phonetic word serve to “recognize” and “remember” the word and its meaning: the 

word and its meaning (or morpheme and its meaning) it lives permanently in human memory 

only because of the phonetic shell of the word (or morpheme). Given that the phonetic structure 

of most words is different, it is clear that such differences serve to differentiate the meanings 

of words. This means that words and grammatical forms have a certain meaning in speech only 

because of their sound matter. A sound makes a word or word form a being for the hearer. So, 

if we look at the lingua-didactic principles of teaching English pronunciation, we can also focus 

on the concept of the content of pronunciation teaching. 

 

All phonetic material in the foreign language pronunciation studied is divided into two 

categories - pronunciation units that must be learned in school and pronunciation events that 

do not have to be learned in school. The "compulsory" pronunciation minimum, in turn, is 

further divided into two, the first group of units that require pronunciation practice, and the 

second - units of pronunciation that do not require special exercises. The first group of units is 

the content of pronunciation training. For example, the English (German) [tj] sound is not 

difficult for Russian, Tajik, and Uzbek students, as it is a phenomenon in the native language's 

pronunciation norm, and therefore in the student's linguistic experience. It is a very difficult 

unit for Kazakh students because it is a foreign phenomenon to their native language 

pronunciation. The examples show that the minimum pronunciation of a foreign language is 

the same for all schools, but based on the students' language experience, the content of 

pronunciation teaching for different schools is formed separately. The content of foreign 

language pronunciation is usually determined by comparing the phonetic systems of the 
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languages that communicate in the minds of students, studying the mistakes of students, 

creating a typology of difficulties. So what are the challenges that learners may face and what 

solutions do we need to address them? If we pay attention to what parts the pronunciation itself 

consists of, we will see that it also consists of several parts. Pronunciation consists of three 

parts: hearing (acoustic), - speaking - (motor) and semantic (semantic). Mastering the phonetic 

aspect of the language, that is, the ability to pronounce it, is one of the important conditions of 

speech communication. The question arises as to whether it is possible to achieve a perfect 

pronunciation in a foreign language in the context of education. Methodist students with a clear 

answer learn approximate pronunciation in a foreign language (correct pronunciation can be 

learned in the native language and a second language). 

 

RESULTS AND DISCUSSION  

 

All phonetic material in the foreign language pronunciation studied is divided into two 

categories - pronunciation units that must be learned in school and pronunciation events that 

do not have to be learned in school. The "compulsory" pronunciation minimum, in turn, is 

further divided into two, the first group of units that require pronunciation practice, and the 

second - units of pronunciation that do not require special exercises. The first group of units is 

the content of pronunciation training. For example, the English (German) [tj] sound is not 

difficult for Russian, Tajik, and Uzbek students, as it is a phenomenon in the native language's 

pronunciation norm, and therefore in the student's linguistic experience. It is a very difficult 

unit for Kazakh students because it is a foreign phenomenon to their native language 

pronunciation. The examples show that the minimum pronunciation of a foreign language is 

the same for all schools, but based on the students' language experience, the content of 

pronunciation teaching for different schools is formed separately. 

 

The content of foreign language pronunciation is usually determined by comparing the 

phonetic systems of the languages that come into contact in the minds of students, studying 

students' mistakes, creating a typology of difficulties. So what are the challenges that 

researchers may face and what solutions do we need to address them? If we pay attention to 

what parts the pronunciation itself consists of, we will see that it also consists of several parts. 

Pronunciation consists of three parts: hearing (acoustic), speaking (motor) and semantic 

(semantic). Learning the phonetic aspect of a language, that is, the ability to pronounce it, is 

one of the most important conditions for oral communication. The question arises as to whether 

it is possible to achieve a perfect pronunciation in a foreign language in the context of education. 

Methodist students with a clear answer learn approximate pronunciation in a foreign language 

(correct pronunciation can be learned in the native language and a second language). 

 

The idea of approximation allows, on the one hand, to limit the volume of the phonetic material 

and, on the other hand, to make the pronunciation of some sounds lower than that of the speaker. 

It is known that a certain foreign language sound causes a change in meaning, that is, it plays 

a phonemic role. In this case, it is recommended to achieve a high degree of approximation in 

its pronunciation, for example, the shortness of the vowel in English, it is necessary to strive 

for high approximation in the vowel or consonant of the consonant at the end of the word, 

otherwise the content will deteriorate. . While pronunciation proximity is determined by the 

conditions of secondary education, i.e., the artificial environment for learning a foreign 

language, second, pronunciation is more complex than lexicon and grammar. Mastering a 

relatively fluent and sufficient speed pronunciation in a foreign language is a basic requirement. 

This requires, firstly, the ability of the interlocutors to understand each other, and secondly, the 

ability to master the average speed of speech (it is known that the speed of speech in a foreign 
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language is 110-150 words per minute). Scientific experiments have shown that an average of 

130-150 words is pronounced in English and French, and 110-130 words in German). In order 

for a student to understand speech, he or she must not only learn the pronunciation of 

meaningful sounds, but also the basic tone of simple and compound speech that is widely used. 

Thus, pronunciation consists of articulation (utterance) and intonation (utterance). 

 

So, if the pronunciation is done in sync with the vocabulary and grammar, at what stages are 

the sounds studied? Given that speech units exist only in sound symbols and that pronunciation 

is combined with lexical and grammatical skills, it has become customary to have them as a 

whole in speech. Pronunciation is a holistic linguistic process that allows a unit of speech to be 

realized through appropriate sounds. The question of which classes or stages of learning to 

pronounce a foreign language has caused a great deal of controversy. It was illogical to divide 

a class or a stage, because pronunciation depends on your speaking skills. The content of the 

teaching aids designed for a particular school makes the distribution of the pronunciation 

minimum unique. However, as a general rule for all schools, the following procedure is 

accepted: most of your sounds are presented in the early stages of education, new sound 

combinations, accents and intonation continue to be taught in the middle stage, secondary or at 

a higher level, work is carried out on the development of skills in all pronunciation phenomena, 

and, consequently, on the formation of pronunciation skills from the beginning to the end of 

foreign language learning. Listening and pronunciation skills are developed through the 

acquisition of vocabulary and grammar from language materials. 

 

CONCLUSIONS 

 

The types of scientific pronunciation difficulties of foreign language methodology are 

classified as follows: 

A. The articulatory difficulty that occurs in the individual pronunciation of a sound. 

B. If two sounds (or a combination of sounds make an alternative association with each 

other, are confused (for example, long and short, loud and unvoiced), then there is an 

oppositional difficulty. 

C. When sounds come at the beginning, middle, and end of a word, or when they are close 

to each other, there is a certain pronunciation complexity - positional difficulties. For 

example, Uzbek students find it very difficult to find the ending and the beginning of a 

series of consonants. 

D. When listening and perceiving sounds, there are difficulties in distinguishing them, 

which are called acoustic difficulties.  

From the above considerations, it can be concluded that pronunciation difficulty is not only 

considered as a separate problem or a separate year is spent on pronunciation difficulty, but it 

is solved along with the stages of learning vocabulary and grammar. 
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